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TELPAS Simulation 



 The objective is to write down, within a set 
time period, as many words as possible (from 
one syllable to six syllables) in order to 
retrieve words you have been exposed to, 
words you are familiar with, and words you 
know and use regularly. 

 

 Include words in each column and randomly 
skip between the columns as you add words. 

 



 Your topic is: ELPS / TELPAS 

 

 Let‟s Practice 

 

 Grading is easy: 
◦ 1 syllable = 1 point   

◦ 2 syllables = 2 points 

◦ 3 syllables = 3 points, etc.  



Today we will 

Define and explain the goals of the 
TELPAS Simulation 

Calibrate our application of the 
TELPAS rating scores for writing 



Today we will 
 
 Rate student writing collections using the TELPAS 

Proficiency Level Descriptors 
 
 Discuss the implications of systematic and intentional 

planning with academic language in mind 
 
 Develop a written plan detailing how expectations will 

be relayed to faculty  about academic language 
instruction for ELLs and the purpose of TELPAS 
Simulations.  

 



◦  AYP District data shows a decrease in the 
achievement gap over the last four years for 
reading and math performance. LEP 
experienced the most growth in TAKS 
Reading Scores for Spring 2011.  

 

◦ Significant increase with % of students 
testing in English 

 

◦ Increase number of students exiting LEP 
status 
 



◦  Growth in language proficiency levels of all LEP 
students 

◦ Increase the number of students exiting LEP status 
Grades 5-11 and who are in the U.S. 5 years or more. 

 Of 550 students receiving ESL services in grades 6-8,  

 220 are considered: Advanced High 

 124 are considered: Advanced 

◦ Performance in Science for students receiving ESL 
services 

◦ Integration of writing in all core content areas 

◦ Systematic implementation of ESL Instructional Time 
(45 minutes) in all bilingual classrooms. 

◦ Use of longitudinal TELPAS, Stanford and TAKS/STAAR 
data to identify students for RtI services 

 



◦  Gives us data to determine if students are progressing 
from one proficiency level to the next (from Spring  
Fall).  

◦ Data extracted will help determine the language of 
assessment (Bilingual 3rd-5th)  

◦ Simulation Data will help teachers adjust linguistic 
accommodations for students 

◦ Data will give us a better prediction for possible exits at 
the conclusion of the year.  

◦ Individualized student data will help the campus RtI 
committee determine the next steps of action for 
students who are struggling for reasons beyond 
language. 
 



“The foundation of school success is 
academic literacy in English.  

Although not understood by many 
educators, age-appropriate 

knowledge of the English language 
is a prerequisite in the attainment of 

content standards.”   
- (Echevarria, Vogt, & Short, 2008) 



 Select Roles 
◦ Scribe 
◦ Time keeper 
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Academic Language Translations 



FEDERALISM 

MONARCHY 

SOVEREIGNTY 

SECTIONALISM 

Therefore  Corroborate 
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Brick words: content-specific vocabulary 
 
Mortar words: general cross-curricular academic language 

Subject Bricks Mortar 

Math Reciprocal, equation, proof, 
obtuse 

Estimate, solve, represents, 
approximate 

Science Photosynthesis, igneous, 
genetic 

Variable, conclude, observe, 
evaluate 



Content (Brick) 
Words 

Words & Word Parts 
that  Teach English 

Structure Process/Function 
Words (Mortar) 

Key vocabulary, terms, and 
concepts associated with a 
specific topic 
(American Revolution: 
redcoats, democracy, patriots, 
freedom of religion, Paul 
Revere) 

1. Functional Language (request information, 
justify opinions, state a conclusion, etc.), 

2. Language for Classroom processes and 
tasks (discuss, graph, list, classify) 

3. Transition words (therefore, in conclusion, 
furthermore). 

4. Sequence words (first, then, next, finally, 
etc.) 

Root words, Prefixes, Suffixes 
(ex: visage, vision, visual, 

visor, vistas). Students can 
Compare/Contrast patterns to 

help determine meaning. 
 

http://www.learnthat.org/vocabulary/pages/view/roots.
html 













 

 

See handout 



Do‟s Don‟ts 

Collect from genuine classroom 
instruction 

Instruction must not stop in order to 
take a „writing test.‟ 

Differentiate writing prompts according 
to the student‟s proficiency level. 

The same prompt or guiding question 
does not apply to everyone in the 
classroom. Customize the prompt for 
beginning students.  

Select the best writing samples from 
any point during the rating window.  
TELPAS Ratings are not similar to a 
pass/fail.  

Don‟t select a writing sample because 
it was „writing day‟.  

Ask for peer feedback when 
determining the student‟s proficiency 
rating (ex: Advanced vs Advanced 
High). 

Avoid rating a student‟s writing 
collection on your own.  

Ensure you are the student‟s teacher. Rate a student who is not in your 
classroom. You may collaborate with 
the student‟s teacher but not serve as 
the rater.  



ELEMENTARY 

EXAMPLE ELA MATH SCIENCE SOCIAL ST. 

BEG I think . . .  . 

I predict . . . . 

I predict . . . . I think . . .  . I predict . . . . I think . . . . 

INT, AD, 

AH 

 

Sometimes I think ____, 

because ___. 

I predict ____, because 

_______. 

 

I predict  the character 

will change  her mind, 

because __________. 

Sometimes I think 

multiplying two-digit 

numbers is confusing, 

because ___________. 

 

Because the incline is 

high, I predict the 

marble will _________. 

Sometimes I think  the 

Spanish conquistadors 

were (good/evil), 

because ____________. 

 



 Writing Rubrics 
◦ Personal Narrative 

◦ Expository 

◦ Literary Writing 



 

 Proficiency Level Descriptors (PLDs) 

 

 

 

 

 

 Glossary of Terms for TELPAS Holistic Rating 
(helps understand PLDs) 

 



1st 

2nd 



Group Activity 
Using your Proficiency Level Descriptors, rate the two writing 

collections on your own.  
Once completed, share your response with the group and 

collectively negotiate a final rating for both collections.  
Everyone in the group will need to be prepared to answer the 

following questions: 
1. What did ratings did your group issue for both writing 

samples?  How did the group‟s rating differ from your 
initial rating? 

2. After reading the first writing sample, were you able to 
predict the student‟s overall rating for the remaining 
samples? Why or why not? 

3. How would the results differ if the rater were a Non-
ELA/Self Contained teacher? 

 
 



 

Questions (Pick One and Pass) 

 

 Where exactly would a TELPAS Rating of 
Advanced fit in with the STAAR?  

 

 Does a score of Advanced High = a score of 4 
on the STAAR? How about a 3? 

 



Today we will 

Define and explain the goals of the 
TELPAS Simulation 

Calibrate our application of the 
TELPAS rating scores for writing 



Today we will 
 
 Rate student writing collections using the TELPAS 

Proficiency Level Descriptors 
 
 Discuss the implications of systematic and intentional 

planning with academic language in mind 
 
 Develop a written plan detailing how expectations will 

be relayed to faculty  about academic language 
instruction for ELLs and the purpose of TELPAS 
Simulations.  

 



1. How will your campus PLCs support 
the purpose of the TELPAS 
simulation? 

2. What message have you/will you 
convey to teachers relative to the 
actual collection of writing samples 
that is different than a shut-down 
testing situation? 


